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ABSTRACT

In developing a case for the acquisition and use of
the video tape recorder (VTR), this paper examines four questions:
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groups? and (4) Are there proven methods of effective use of VTR in
speech classrooms? The research done in these areas indicates that at
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and the content of their messages. (TS)
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I had hoped that the article written by Jerry L. Rubier
in the last issue of The Communicator would provide the neces-
sary background needed to develop a case for video tape record-
ing in the classroom. I found, instead, that he had only con-
fused the issues that many of us were trying to clear up about
the pros and cons of using video equipment. I think that he
was able to deal with the topic as far as he chose to go. What
we need, though, is not an ambiguous article outlinirng the
deficiencies of communication research, but an article that
clearly outlines the information that we have in trying to finc
an answer to the question of whether or not we should be using
video equipment in our classrooms.

1 think that the only way we will be able to justify the
expenditure of szhool money on video recorder equiptnent is to

¥Mr. Dyers 18 a Senlor at the University of Montana, Missoula,
majoring in Speech Communication.
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demonstrate that the equipment may be used in more than one
set.ting. I think that we, as professionals, should not try

tc be greedy by trying to deay the use of video equipment to
the athletic department, but rather use their interest to pro-
cure the equipment for the school as a whole.

In developing this case for video tape equipment, I shall
try to answer four questions that my research generatecd. First,
can video tape recorders be used as a teaching machine? Sec-
ondly, is there a justification for using a video tape recorder
in the whole school? Thirdly, can video tape recorders be used
"ith our remedial groups? Finally, are there proven methods of
:ffective use of video tape recorders in speech classrooms?

To respond to the first question: I think that we must
try to find an answer in two areas: Motor skills and non-
motor skills. The first area that I tried to exanine was
using the VTR in trying to teach basic motor skills. You may
reacl for many hours on this subject and find thousands of
abstracts on the success and failure of the equipment and the
methods of use in teaching basic motor skills. One could
accurately generalize to the extent to say that the research
tencs to conclude in four areas:

l. VTR messages work better than film messages for the
instruction of motor skill activities.

2. VIR messages can be very effective, moderately
effective, or not effective at all in relation to
the instruction of motor skill activities.

3. VTR messages can be very effective in helping an
individual polish his or her basic form.

4. VTR messages can promote a better understanding of
the skill even though the performance of that skilLS
does not improve.

wWhen we look at these results, most would agree that we might
have a justification for limited use of VTR equipment in the
gym, but not in the classroom. This might very well be the
reasoning behind Mr. Rubier's question when he asks, "Was ygur
video tape recorder purchased for the athletic department?"

We should look beyond the obvious and realize that we as speech
teachers do teach motor skills in our classrooms. Eye con-
tact, body movement, gestures and general posture are but a

few of the motor skills that we must be able to teach if we

are to produce effective speakers.

I also believe that we must be able to justify the use of
VIR equipment in other areas. I think that we should take a
look at the value of the VIR unit in relation to its effective-
ness in teaching non-motor skills. Working from the assumption
"« « .visual maferials leave stronger impressions than verbal
materials. . ."¢, we might be able to generalize a case for
VIR equipment in this area. Unfortunately, some cf the re-
search in this area does not lend much support for our position.
A study by B. E. Bradly hypothesized "the use of the video

{,
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tape recorder in a beginning speech course does not have a sig-
nificant effect on the students' ability to recall the theoreti-
cal principles taught in the course."3 He found through his
research he could accept his hypothesis and he did so with this
conclusion: ". . .it made no difference whethir the video
recorder was used never, once, or constantly.”

With this realization, I think it is clear that we must
be willing to place some limitations on our use of this equip-
ment. Our administrators must also be willing to accept that
some of the results that we would like to see occurring from
the use of VIR equipment might be some time in coming. With
these limitations in mind, let me turn to the next question.

I don't think that we will have to look too hard in trying to
find a justification for the use of video tape recorders in the
whole school.

One area of use, which seems to be overlooked in this part
of the country, is turning the camera around and using it for
teacher evaluation and teacher training. If we believe that
our students will be able to grow from having their activities
monitored, then I think we should be willing to try it our-
selves. Many universities across the country have tried this
type of training, and found it can be of great importance. I
think now is the time for many of the teachers who are already
in the systems around our state to look into the possibilities
of using this equipment to improve any of the shortcomings they
might have. This opportunity could help many of the administra-
tors who will be looking down a long tunnel of teacher evalua-
tion if accountability continues to grow in popularity. Lead-
ing authorities have commented on the successful use of this
equipment for :this purpose. "The VTR makes it possible for
teachers to assess their strengths and weaknesses in an objec-
tive fashion for themselves. They do not have to rely on sec-
ond-hand data-~they can see themselves exactly gs they are seen
by their supervisors, principles and students.”

It has been found that some teachers will act as our stu-
dents do, or as the students did in the Bradly study. Some
will simply overlook these areas in which they are weak or
those areas which they are strong in will receive all of their
attention. Hidden within this limitation lies the key to effec-
tive use of VIR equipment in the speech classroom. The student
must be made aware of what the teacher is looking for. As
Birch pointed out in 1970, most people will not focus on those
problem areas they might have, and will need direction from the
figure in charge of the activity.

I think there is a very good case for the use of VTR
equipment in any class in our high school which could make use
of student dramas as a learning device. Knudson (1970) points
this opportunity out with forty nintnh-grade students and their
use of VIR equipment. He had the students in small groups
producing small dramas to illustrate the subject that was to
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be learned. The students were the total creators of these
dramas. They wrote all of the parts, they did the casting, the
shooting and the small amount of editing before =lass presen-
tation. The results this man and his students were able to
obtain I think are most striking:

l. The Otis Test of Mental Ability scores were up sig-
nificantly for the experimental group.

2. The Metropolitan Advanced Reading Test scores were
up significantly for the experimental group.

3. The experimental group made significant growth in
language ability.

4. There was also a remarkable attitude change in the
experimental group which took on these forms:
a. better attendance, and
b. 1less individual failure.

Two individuals, Goldhaber and Kline, try to make a case for
VIR equipment in the fourth area alone. "If video tape can
provide an extra stimulus to promote better attendance and

attitudes, tgen it just may be worth the extra cost and ef-
forto e o o" ’

When we are trying to evaluate a teaching method for our
average group of students, I have found it is also wise to
evaluate it in the light of our remedial groups. I think Mr.
Rubier would like to see this done when he sets up the behav-
ioral objective, "To improve the acquisition and learning pro-
cess of language, ten remedial reading students in grades nine
and ten will use the ‘talk-write' techniques, reinforced by
immediate feedback by a video tape recorder for a period of
six weeks and will show an increase in basic language skills
as determined by a national pre-test, post-test analysis.
Students will work individually for six weeks under indepen-

- dent studies and 100 percent of the students must complete
nine of the ten hours of programmed learning in order to sat-
isfy the independent study contract."’ From the reading that
I have done, I find that the information doesn't support this
objective. I don't think that the VTR machine is really designed
for use in this type of instruction, as I don't think that the
remedial student is really ready to evaluate himself. Wads-
worth supports this conclusion when he asserts that he can find
no real value for language development of mentally retarded
children.

I have thus fa- tried to look at the VTR equipment as it
might affect the whole school. I would now like to focus the
remainder of the paper in the direction of the basic speech
class and see if there is any hope for us. To be honest with
what I have found in this area, I have decided to report both
sides of the research, even though to report only the positive
side might have made a stronger case. A variety of meaningless
statistics can be found dealing with this problem, but it is
Bradly who really drops the bomb.




In addition to the hypothesis that I have already mentioned,
Bradly hypothesized two more ideas:

1. "The use of the video recorder in a beginning speech
course does not have a significant effect on the stu-
dent's speaking ability."

2. "The use of the video recorder in a beginning cpeech
course does not have a significant effect on_the
attitudes of the student toward the course."

Bradly employed a method of recording each speaker and letting
that person come in and view his performance at a later date.
I do not support this type of utilization of VTR equipment,
and Bradly's results will help to indicate why. In relation
to the first hypothesis, Bradly found "if these results are
valid, then speaking ability is not affected during a basic
speech course by using the vidio recorder to view speaking
assignments in the classroom."l0 My immediate reaction to
this conclusion was to think that a lot of people in the United
States were wasting a lot of money on hundreds of high school
speech students.

In dealing with the second hypothesis, Bradly concludes,
". « osconstant use caused the students in this study to have a
significantly more favorable attitude toward the I?tellectual
Atmosphere and Content Evaluation of the course." In look-
ing further at his last remarks, ". . .it would appear that
the only value of using a video recorder in a basic speech
class is to improve the_student's attitude toward certain
aspects of the course."1l2 It seems that all we are really’
able to do is turn the student on, even if the student doesn't
know what he is being turned on to.

In summarizing the Bradly study, I had hoped that the pro-
blem would be limited to the method that he used. I believed
that the most effective use of the video tape recorder could
be made with the whole class and the instructor making com-
ments on the speech with the subject in the room to observe
the whole activity. Alas, McCrosky and Lashbrook come to my
rescue and demonstrate my point. They began, "From a reading
of the literature relating to the use of television (VTR) in
classes in public speaking, it is clear that the way it is most
frequently employed is consistent with the way we found it to
have a negative impact. Our results indicate that showing the
student speaker his speech on video tape works, with no other
input, directly counter to the goals of our course and those
of many other speech educators.”"l13 These two gentlemen felt
that giving and seeing the speech was an incomplete process
for the student and that he should play a more active part in
the criticism than to just sit and watch. They also point out
that the timing cof the replay is particularly important and
the teacher should try to replay the speech as soon as possible.
They continued by noting, "Video tape playback of students'

4
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communicative acts which focuses on the audience and is accom-
panied by instructor and student discussion and criticism can
make a positive contribution toward increasing students' in-
sight into the communicative process and focusing their atten-
tion on their audience and the content of their messages,"1l4

I think this points out that our cameras should be mobile and
that we shouldn't be afraid of showing how the audience is
reacting to various portions of the speech. These gentlemen
felt that students who received video playback with criticism
and discussion would do better than those who got only playback
or only discussion. Their empirical analysis of this question
demonstrates they were correct and begins to give us a real
basis for a justification of VTR equipment.

After finding this research on the question, it seemed
there was no end to the amount of material which is available
praising the use of video tape recorders in speech activities.
As long as we bear in mind that the method in this case is more
important than the tool, I think we will be able to produce
students and results which will justify the total investment.
Several authorities have also made comments about the instruc-
tor and the role he should play in this teaching method. "When
accompanied by an appropriate, positive critique by a quali-
fied instructor, VIR feedback can improve oral interpretation
performance, and therefore warrants consideration as a useful
tool in teaching oral interpretation."l5 with :his, we must
remember that the VTR can only report to the student what he
dide It is still up to the teacher to help the student cor-
rect problems after they have been identified. I believe the
teacher who tries this tool in order to escape work will really
only compound his work.

So finally, realize "televised feedback provides a reader
with his unique reading (speaking) characteristics. It is only
when the student sees his communicition as others see it that
he really perceives his problems."l16 To Mr. Rubier and admin-
istrators I say, let's let the KIDDEO'S play the VIDEO'S and
don't PUNT when you are about to make a touchdown.
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